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Abstract 
The aim of this study was to investigate the problems faced by the novice teachers and the effect of novice teachers' collective 
work on their teaching practices from the principals' perspective. A total of seven secondary schools was selected from three 
states in Malaysia. Generally, novice teachers faced various problems in their teaching practices as well as their involvement in 
collective work. Consequently to what extent the actual involvement in collective work was a crucial aspect. Since majority of 
novice teachers were lacking of social skills, this study aimed to explore how they collaborated effectively with other teachers 
under school context. A set of semi-structured interview questions was used to interview the seven school principals regarding 
their novice teachers' collective work and the impact on teaching practices. The findings revealed that novice teachers involved in 
a wide range of collective work. Results also indicated that most of the novice teachers were comfortable to participate in 
collective work either voluntary or compulsory. Controlling classroom, combination innovative ideas, new and advanced 
teaching methods are important criteria in determining good teaching practices according to the principals' points of view. 
Mentoring, formal and informal discussion among the teachers are the best collective work that helped to overcome the novice 
teachers' problems and embraced their teaching practices. 
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1. Introduction 
It is imperative that teacher continuously upgrades his/her knowledge in curriculum, soft skills and strategies in 
order to identify areas for improvement and enhance the quality of teaching. In fact, a teacher is a role model 
influencing every facet of the student's growth and developing their innate potentials to become intellectually, 
ethically and morally upright individual and professional. Besides, today teacher is also responsible to enable and 
inspire the students to emerge as a competent individual, ready to take on the challenges of the rapidly changing 
world.  Teachers who work closely together on matters of curriculum, pedagogy within subjects and instruction find 
themselves better equipped for actual situation of classroom task. According to Varrati & Smith (2010), collective 
work is an aspect through which teachers can plan and enhance teacher morale and provide teachers with a support 
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network especially for novice teachers. In addition, school reformation depends on effective leadership that enable 
to promote teachers who are dedicated, committed, and accountable for every progress of the student.  
According to Grangeat and Gray (2007), collective work may be understood in three ways, namely the 
dimensions of organization of the situation, the modes through which the teachers connect their action and the 
functions of their cooperative activity (Rogalski, 1994). Teachers in Malaysia have a mandate to produce well-
balanced individuals and prepare the students to be responsible citizens. Tomlinson (2004) stated enthusiastic 
teachers are often stimulated to good work. Teachers who are committed to students and their learning, know the 
subjects they teach and how to teach those subjects to students, responsible for managing and monitoring student 
learning, think systematically about their practice and learn from experiences, to help students eventually become 
independent learners. Not all the contributing factors fostering on teaching practices and good relationship 
throughout the school are, of course, within a novice teacher's sphere of influence but it is important to understand 
what they are and what can be changed. 
Each year higher educational institutions produce a certain number of newly minted professionals into education 
field. Different countries and researchers have various criterions in defining novice teachers. In New Zealand, a new 
qualified teacher remains as a novice teacher for the first two years of teaching (Brunton, 2011). In Singapore, a 
novice teacher is provided with two years of coaching by the National of Education (Tan & Darling-Hammond, 
2011). Conversely, in Japan primary criterions of choosing expert teachers are those with at least 10 years of 
teaching practices (Oras, 2005). Based on the Australian Primary Principals Association report, novice teachers in 
Australia are those have less than three years of teaching practices (Archived Reports, 2007). Novice teachers in 
Malaysia have to undergo a trial period from one to three years, attended and successfully completed the induction 
course, certified by department heads and also passed security clearance, then only will be confirmed by the 
Educational Services Commission (Educational Services Commission Circular Number 2 in 2010). 
In summary, it is particularly important that teachers' collective work may overcome problems faced by novice 
teachers, promote positive communications with colleagues and maximize the chance of novice teachers being more 
settled and learning effectively to incorporate the strategies of effective teaching in school. Specific approaches 
through collective work if applied constructively and consistently, can impinge on an individual novice teacher's 
ability to cope well in the classroom. 
2. Problem statement 
Nowadays, teachers are being challenged with higher demands and requirements in preparing our future 
generations in the 21st century. Teachers not only need to be acknowledged for their skills, talents and abilities but 
also must be allowed and encouraged to share these valuable resources with their colleagues to help students learn. 
In the real world of teaching, the different modes and functions of collective work overlap may not be aware by 
inexperienced novice teachers. The crucial issue of teachers is to increase awareness of what happens within 
teachers' collective work, while school leaders need to ensure that the various modes and functions are allowed to 
flourish. 
Division of Teacher Education, Malaysian Ministry of Education (2010) emphasized the importance of planned 
programs. A formal developmental program was implemented to provide some systematic and sustained assistance 
through orientation, mentoring and collective work, specially to novice teachers in primary and secondary schools 
for at least one school year (McClure, 2008). Besides, the implementation of Buddy Support System (Malaysian 
Ministry of Education, 2007), In-Service (INSET) Course for the training of smart school teachers and In-House 
Training at school levels and orientation and mentoring (Division of Teacher Education, 2010) are supportive efforts 
in promoting collective work among teachers. In actual teacher life, novice teachers may face different problems 
thus to what extent is the actual need gained of collective work by novice teachers from their colleagues is a crucial 
aspect to inspire good teaching throughout their services. 
3. Research questions 
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The following are the research questions of this study: 
i. What types of collective work that novice teachers involved from the perspectives of principals? 
ii. What are the problems faced by novice teachers in their teaching practices from the perspective of 
principals? 
iii. What are the impacts of teacher collective work in novice teachers' teaching practices from the 
perspective of principals?   
4. Methodology 
A qualitative design is chosen in this study to gather in-depth understanding of respondents' perspective 
(Creswell & Clark, 2007). This study is carried out in three states in the northern region of Peninsular Malaysia, 
namely Kedah, Penang and Perak state. By using purposive sampling, a total of seven secondary school was 
selected. These seven school principals who have more than four years of experience as an administrators and 
administrating novice teachers in the selected schools.  
Semi-structured interview questions is a single type of instrument utilized in this study to collect data. An 
interview is the most prominent data collection tool in qualitative method as it is a very good way of accessing 
people's perception, definition of situation and construction of reality (Punch, 2009). This instrument is created by 
researchers and validated by three experts for the suitability. This instrument comprised of 10 questions, other than 
collecting the personal background of principals, the major concern is to examine problems faced by novice teachers 
in their teaching practices, the types of collective work and its implications of collective work to enhance novice 
teachers' teaching practices from principals' perspective. 
The actual study is carried out on one-to-one basis interview and made up of 30 to 50 minutes. Firstly, 
researchers would create a conducive atmosphere and develop rapport (Lichtman, 2006) to motivate the respondents 
to communicate freely and willingly. Additional techniques such as probing of personal opinions and values are 
used to elicit rich information. Mixed mode of two languages either in English or Malay prior to respondent's 
convenience and literacy level. Content analysis is used to analyze data.  
5. Informant profile 
This study involved seven principals as the key informant provided researchers with comprehensive information 
regarding novice teachers' involvement in collective work. All of them obtained master degree in educational 
management. They are graduated from local universities such as Universiti Sains Malaysia, Universiti Malaya and 
Universiti Kebangsaan Malaysia. All of them have more than 25 years of teaching experience. Moreover they also 
have experiences as administrator ranged from 4 years to 19 years.  
6.  Findings 
Findings from this study are discussed accordingly to the research questions. 
6.1. Types of collective work that novice teachers involved from the perspective of principals 
Findings revealed that all the key informants who are principals of the novice teachers stated that novice teachers 
need other teachers' assistance in their teaching practices including almost all aspects such as content knowledge, 
classroom management, teaching strategies, daily routine work, technological skills and background of students. 
Most of principals considered collaborative mode is the collective work mode that occurred in their schools. This is 
followed by the co-action mode. The mode which is not popular is the distributed cooperation. In respect to 
functions of collective work, argumentative function seems to be regularly happened in schools. This is followed by 
integrative function. The least frequently occurred function is the debative function.  
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Four and three out of the seven principals indicated that novice teachers participated in collective work either 
vertically or mixed of vertically and horizontally respectively. There are four principals said that novice teachers can 
accept any task assigned to them either compulsory or voluntary. However three principals responded that novice 
teachers only get involved in collective work which is compulsory. Only one principal responded that novice 
teachers are comfortable with voluntary collective work.  
6.2. Problems faced by novice teachers in their teaching practices 
According to principals, the major problems faced by the novice teachers in their teaching practices is classroom 
management. The other problems derived from the key informants such as lack of experience in controlling 
students, lack of knowledge in the subject matter and teaching strategies, and low self confidence. 
6.3. Impacts of teachers' collective work in novice teachers' teaching practices from the perspectives of principals 
All the principals agreed that teacher collective work do help novice teachers in their teaching practices. Novice 
teachers gained confidence, improve their knowledge and skills, adopt better attitude and values, get better feedback 
from the students through collective work that they involved. Hence, novice teachers gain better guidance from their 
colleagues in order to control class, prepare lesson plan, promote innovative teaching, get more new ideas and apply 
new teaching strategies.   
 
7.  Discussion 
Collaborative mode is the mode that identified by school principals that frequently occurring in their schools. 
This meant that all the teachers shared the task and goals together. In other word, overall workload has to be 
subdivided among the teachers. Teachers are quite often involved in co-action mode that is the teachers work 
together in the same space or with the shared support but teach different classes or curricular stages. The unpopular 
mode is distributed cooperation mode. This showed that collective work seldom occurs where the short term goals 
of each teacher are different but contribute towards a shared purpose.  
Argumentative function is the most popular function implied that teachers need to concerns situation where task 
requires more than one teacher to complete it. For example, in connection with the behavior management of 
students, where action has to be taken by senior colleagues or specialists like counselor. Next function that teachers 
quite often deal with is the integrative function. This means that teachers involve different kinds of agents within a 
collective project. For instance, in the current policy environment, teachers are increasingly engaging with social 
workers, healthcare providers and other agencies outside the world of teaching. The function that teachers seldom 
involved is debative function that mediates between individual agents and the group. For example, extracurricular 
activities such as school trips, sports or drama production also provide such interactional opportunities. 
Implication from the above findings showed that the existing problems faced by novice teachers in schools need 
specific strategies from experienced teachers and administrators to facilitate the development of novice teachers by 
focusing on collective work and support gained to enhance their teaching practices. This finding was supported by 
Hoffman (2007) who identified a collective work as a number of contributions which constitute separate and 
independent works in themselves and compile into a collective whole. The increased complexity in the educational 
system becomes probably none of an individual is able to acquire all the knowledge, skills and abilities that would 
enable him/her to accomplish all the work tasks in school without collective work among the team (Hulpia & Devos, 
2009).  
8. Conclusion 
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This study is significantly important because it highlights the critical issues of novice teachers' collective work 
that provides valuable information and findings in novice teachers' teaching practices. The distinctive role of 
teachers is of crucial essence as they are the persons who mould students in the right way and help them to become 
good citizens of the nation. Teachers who are knowledgeable, highly motivated and competent, work collectively 
are able to contribute to the betterment of the students and society. Thus this study is extremely important because 
teachers' collective work proved to be able produces significant benefits for students, teachers and school according 
to principals. In addition, this study also provided researchers, educators, administrators and teachers including 
novice teachers with valuable information and findings regarding the effectiveness of teacher collective work and its 
impact in improving novice teachers' teaching practices.  
In conclusion, this study is able to serve as a mechanism for training program of pre-service teachers either in 
teaching training institutions or universities to deepen the teacher educators' understandings on novice teachers' 
needs, experiences, expectations in school and how to support their ongoing development in order to retain those 
inspired and committed teachers, hence reduce the turnover rate. 
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